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TASK-BASED TEACHING, LEARNING, AND
HASAN ALISOY HUSEYN ASSESSMENT IN ELT: A CASE STUDY OF
OGLU INNOVATIVE PRACTICES

Abstract. This article examines the innovative methodology of task-based

teaching, learning, and assessment in English Language Teaching (ELT). Rooted in a

shift from traditional teaching paradigms, the task-based approach emphasizes

authentic language use and engagement through tasks serving as the central units of

planning and instruction. To offer a comprehensive understanding of task-based ELT,

. . . the article explores the theoretical underpinnings, presents innovative practices for

Nakhchivan State University task design and implementation, and discusses assessment methods in alignment with
lecturer this approach.

It further highlights a detailed case study that exhibits these concepts in
action, offering valuable insights into the real-world implementation and outcomes of
task-based practices in an ELT context. The case study illustrates the benefits, such as
enhanced language skills, active learning, and overall language competence, as well
as challenges associated with the task-based approach, shedding light on potential
areas of improvement and adaptation.

The article concludes by considering the implications of these findings for
future pedagogical practices, assessment methodologies, and research directions in
ELT. It underscores the importance of professional development and collaborative
learning opportunities for the effective implementation of task-based practices.

Overall, this article seeks to contribute to the ongoing discourse on
innovative methodologies in ELT, with an emphasis on task-based teaching, learning,
and assessment. The insights provided aim to inform and inspire educators,
researchers, and policymakers towards further exploration and improvement of
language teaching and learning strategies.
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English Language Teaching, Innovative Practices, ELT Context.

Introduction

The field of English Language Teaching (ELT) is an ever-evolving landscape, where educators
continually strive to implement innovative methodologies to foster language acquisition and learner
engagement. One such methodology that has garnered significant attention and application in recent
years is task-based teaching, learning, and assessment (TBLT) [2].

TBLT, a burgeoning domain of investigation for second language acquisition (SLA) researchers and
practitioners alike, is increasingly recognized for its emphasis on meaning-making and engagement
with real-world language needs [3]. The increasing ubiquity of TBLT in ELT classrooms worldwide
attests to its effectiveness and appeal; it is now mandated by numerous educational authorities globally
[2].

This article delves into a detailed case study exploring the implementation, implications, and
challenges of task-based practices in ELT classrooms. Notably, TBLT is not just a renewal of
knowledge content but also represents a paradigm shift in the transmission of knowledge, requiring
educators to reevaluate and refine their pedagogical approaches [1].
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Drawing from recent academic research and practical experiences, this study underscores the potential
of TBLT to enhance comprehensive language use skills, promote active learning, and foster overall
language competence among learners[3]. However, the study also acknowledges the inherent
challenges that teachers may encounter when trying to plan and control their classrooms under the
TBLT approach [3].

Through an examination of these innovative practices and their tangible impact on language learning
outcomes, the study aims to furnish valuable insights for ELT teachers, researchers, and practitioners,
paving the way for more informed and effective language teaching and learning strategies.

Understanding Task-Based Teaching in ELT:

Task-Based Language Teaching (TBLT), as its name implies, is centered around tasks as the primary
unit of planning and instruction in language teaching. Unlike traditional language teaching approaches
that focus heavily on explicit grammar instruction and rote memorization of vocabulary, TBLT shifts
the emphasis towards meaningful communication and the practical use of language to accomplish real-
world tasks.

At the heart of TBLT is the concept of a 'task," which is a work plan that requires learners to use
language, with the emphasis on meaning, to attain an objective. According to Willis and Willis (2007)
[4], tasks reflect real-life language use and involve achieving a goal by expressing meaning rather than
just manipulating form. Tasks can take various forms, including problem-solving activities, role-plays,
projects, and even the use of digital tools for collaborative work.

The implementation of TBLT involves a three-stage process: the pre-task, the task cycle, and the
language focus. In the pre-task phase, the teacher introduces the task and provides necessary
vocabulary or phrases. The task cycle allows students to perform the task, often in small groups, and
then prepare and present a report to the class. The language focus phase involves reflection and
analysis, where the teacher draws attention to the linguistic features of the input data.

Proponents of TBLT argue that this approach holds several advantages for ELT. Firstly, because tasks
simulate real-world language use, they provide learners with a context for authentic language use. This
helps learners develop the necessary skills for effective communication beyond the classroom.
Secondly, tasks can be designed to cater to a wide range of proficiency levels, making TBLT adaptable
for diverse learner groups. Lastly, TBLT promotes learner autonomy, as learners are actively involved
in communicating and negotiating meaning during task performance.

However, successful implementation of TBLT requires careful consideration of several factors. The
design and selection of tasks must be relevant and engaging to maintain learner motivation. Teachers
also need to balance the focus on form and meaning during task performance, ensuring that learners
are not only communicatively competent but also linguistically accurate.

In conclusion, understanding TBLT involves recognizing its core principles, its advantages, and the
considerations needed for effective implementation. As more and more ELT settings adopt TBLT,
ongoing research and innovative practices will continue to refine this approach, enhancing its potential
to facilitate effective and engaging language learning.

Designing Innovative Tasks for Language Learning:

Developing innovative tasks that facilitate effective language learning necessitates a thoughtful
understanding of pedagogical objectives, learner proficiency levels, and the resources available. From
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problem-solving tasks to role-play exercises, and project-based activities, each approach has distinct
benefits that can be tailored to fit the varying needs of students.

1. Problem-solving Tasks:

Problem-solving tasks serve as effective tools for language learning as they foster critical thinking and
require the use of language in an authentic context [5]. These tasks often involve real-life scenarios,
like planning a trip, mediating a conflict, or designing a business proposal. Introducing a competitive
element to these tasks, such as a time constraint or a scoring system, can further increase engagement
and motivation [6].

2. Role-play Tasks:

Role-play tasks provide a safe space for learners to experiment with language use [7]. By assuming
different characters and personas, learners are compelled to use diverse language registers and
vocabularies. Innovations in this domain can include the integration of culturally diverse scenarios and
characters, which can provide learners with an understanding of various cultural contexts.

3. Project-based Tasks:

Project-based tasks offer ample opportunities for learners to use language in a meaningful, purposeful
manner [8]. These projects can span across several weeks and involve tasks like creating a magazine,
filming a short video, or organizing a school event. The innovative aspect of these tasks can be
amplified by integrating technology or multimedia into the task design.

Integration of Technology and Multimedia Resources:

Incorporating technology and multimedia resources into task design can greatly enhance the language
learning experience [9]. Technology opens up avenues for interactive learning experiences, such as
virtual reality for immersive role-plays or Al-based language learning apps for personalized practice.
Multimedia resources, like videos, podcasts, and online articles can also be integrated into task designs
to develop listening and reading skills.

Implementing Task-Based Practices in the Classroom:

Transitioning from traditional teaching methods to a task-based approach may require a significant
shift in both teaching strategies and classroom management techniques. However, the advantages
offered by task-based learning make this transition worthwhile. To effectively implement task-based
practices in ELT classrooms, several factors must be considered: instructional strategies, classroom
management, scaffolding methods, and the role of the teacher.

1. Instructional Strategies:

Choosing the right instructional strategies is crucial to the success of task-based learning. Such
strategies should promote authentic language use and engage learners in communicative tasks. These
tasks should not only focus on language accuracy but also on fluency, appropriateness, and complexity

[1].
2. Classroom Management Techniques:

Effective classroom management techniques are essential for maintaining an engaging, inclusive, and
productive learning environment [2]. This includes setting clear task instructions, grouping students
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strategically, managing time effectively, and ensuring a safe and respectful environment for all
learners.

3. Scaffolding Methods:

Scaffolding is a powerful tool that supports learners throughout the task-based learning process [12]. It
involves providing learners with the right level of support at the right time, gradually decreasing this
support as learners become more proficient. This can take the form of pre-task activities, prompts,
feedback, and strategic groupings.

4. Role of the Teacher:

In task-based learning, the teacher’s role shifts from being the primary source of knowledge to
facilitating learning [13]. This involves creating meaningful tasks, providing scaffolding, and giving
constructive feedback. It also requires promoting learner autonomy, encouraging learners to take
charge of their own learning process, and fostering a sense of responsibility towards their own
progress.

Assessing Language Learning through Tasks:

Assessment is an integral part of any learning process, offering both learners and instructors an
understanding of the progress made and the areas that require further attention. In the context of task-
based language teaching and learning, it's critical to align assessment methods with the goals and
principles of the task-based approach. This calls for innovative assessment strategies that not only
measure learners' language proficiency but also their ability to use the language effectively to complete
tasks.

1. Authentic Assessments:

Authentic assessments in a task-based learning environment focus on assessing learners' language
skills in the context of real-world or meaningful tasks [14]. They differ from traditional testing
methods, like multiple-choice or fill-in-the-blanks tests, in that they require learners to actively use the
language in a manner that reflects its real-life use. Examples of authentic assessments include
performance assessments, where learners are evaluated on tasks such as giving a presentation,
participating in a discussion, or writing an email. These assessments can provide a holistic view of
learners' language skills and their ability to apply these skills in different contexts.

2. Formative Assessments:

Formative assessments are conducted throughout the learning process to monitor learners' progress and
provide ongoing feedback [15]. They are particularly important in task-based learning as they allow
for immediate adjustment of instructional strategies based on learners' needs. Formative assessments
can take the form of quizzes, self-assessments, peer-assessments, or teacher observations. They not
only provide an insight into learners' understanding but also foster a learning environment where
feedback and improvement are continuous.

3. Innovative Assessment Tools:

With the advent of digital technology, various innovative tools can be used for assessing task-based
language learning. For instance, digital portfolios can provide a comprehensive record of learners'
work and progress over time [16]. Other tools like learning management systems (LMS) or student
response systems can facilitate timely feedback and personalize assessments. Technology-enhanced
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tools can also offer opportunities for self-assessment and peer assessment, thus promoting learner
autonomy and collaborative learning.

4. Evaluating Task Performance:

Assessing task performance involves evaluating not only the final product but also the process learners
undertake to complete the task [17]. This includes their ability to plan, execute, and self-correct during
task completion. Task performance assessment can provide valuable insights into learners' problem-
solving skills, collaborative abilities, and their use of learning strategies.

In conclusion, effective assessment in task-based language teaching and learning involves adopting
innovative, authentic, and formative assessment practices. Such assessments, aligned with the task-
based approach, promote ongoing feedback and continuous learning, ultimately supporting learners in
becoming autonomous, competent, and effective language users.

Case Study: Innovative Task-Based Practices in ELT:

To demonstrate the practical application and potential effectiveness of the principles and strategies
discussed so far, this section offers an in-depth look at a case study. This study involves the
implementation of innovative task-based practices in an English Language Teaching (ELT) setting.

1. Context and Classroom Setting:

The case study was conducted in an adult intermediate level English language class in an urban
language institute in Santiago, Chile [18]. The class met twice a week for two-hour sessions. The
learners, aged between 18 and 35, came from diverse professions and backgrounds, reflecting the
multicultural and multilingual nature of the modern language classroom.

2. Task Design and Implementation:

The instructor implemented a series of task-based lessons over the course of six weeks, which involved
problem-solving tasks, role-plays, and project-based tasks. One example of a problem-solving task was
planning a budget trip to a foreign country, where students had to use their language skills to research,
negotiate, and present their plan. Role-play involved scenarios such as a job interview or a business
meeting, which provided learners with opportunities to use the language in authentic and varied
contexts. The project-based task involved creating a short documentary about a local issue, which
required collaborative effort and extensive use of the language [19].

3. Outcomes and Reflections:

The outcomes of this innovative task-based teaching practice were highly encouraging. Learners
showed significant improvement in their language skills, especially in terms of fluency and
communicative competence. They reported that the tasks were engaging and helped them understand
the practical application of the language.

Teachers noticed increased student engagement and participation. The tasks provided them with in-
depth insights into students' language proficiency levels and learning needs, enabling them to offer
personalized feedback and support [20].

4. Challenges and Lessons Learned:

Despite the positive outcomes, several challenges emerged. For instance, some learners initially
struggled with the autonomy and active engagement required by the tasks. Teachers needed to invest
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additional time in scaffolding and providing clear task instructions. However, with time and
persistence, these challenges diminished. The experience underscored the importance of maintaining
flexibility, promoting a supportive learning environment, and providing ongoing feedback [21].

This case study serves as a testament to the potential benefits of innovative task-based practices in
ELT. It underscores the importance of aligning instructional strategies, task design, and assessment
methods with the principles of task-based language teaching and learning.

Implications and Future Directions:

The demonstrated case study provides both compelling evidence of the potential of task-based
teaching, learning, and assessment in ELT and significant insights for future directions. This final
section elaborates on these implications and ponders upon the future paths for research, pedagogical
practices, and professional development.

1. Implications for Pedagogical Practices:

The successful implementation of innovative task-based practices in the case study suggests that such
an approach can be beneficial in various ELT contexts. However, educators should consider factors
such as learners' proficiency levels, learning needs, and cultural contexts when designing and
implementing tasks [22].

The case study also underscores the importance of teacher roles in task-based learning. Teachers need
to act as facilitators, providing appropriate scaffolding and promoting learner autonomy. Furthermore,
the case study suggests the value of incorporating technology and multimedia resources into task
design and assessment [23]. These findings encourage educators to explore and adapt innovative task-
based practices to their specific teaching contexts.

2. Implications for Assessment Practices:

The case study brings forth the importance of authentic and formative assessments in task-based
learning. It suggests that innovative assessment practices that align with the task-based approach can
offer a more comprehensive understanding of learners' language proficiency and task performance.
Such practices include performance assessments, digital portfolios, self-assessments, and peer
assessments. They promote continuous feedback and learning, which are critical for learner progress

[4].
3. Future Research Directions:

While the case study offers valuable insights, more research is needed to explore the effectiveness of
task-based teaching, learning, and assessment in different ELT contexts. Future studies could examine
task-based practices in different educational settings, such as online learning environments, or with
different learner populations, such as young learners or learners with specific learning needs. Research
could also delve deeper into innovative task design, assessment practices, and the role of technology in
task-based learning [25].

4. Implications for Professional Development:

This study emphasizes the need for teacher training and professional development programs to equip
educators with the necessary knowledge and skills for implementing task-based practices. Such
programs could focus on aspects like task design, classroom management, scaffolding techniques, and
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assessment methods. Opportunities for collaborative learning, such as teaching circles or communities
of practice, could allow educators to share their experiences and learn from each other [5].

In conclusion, the findings of the case study underscore the potential benefits of task-based teaching,
learning, and assessment in ELT. It is hoped that these insights will inspire educators to explore and
adapt innovative task-based practices to their specific teaching contexts, contributing to more
engaging, meaningful, and effective language learning experiences.

Conclusion:

This article has endeavored to explore the realm of task-based teaching, learning, and assessment in
ELT through a blend of theoretical perspectives, practical applications, and empirical evidence. We
have navigated through the process of designing innovative tasks, implementing them in classrooms,
evaluating learning outcomes, and presented a real-world case study that illustrates these principles in
action.

The potential benefits of a task-based approach to ELT are manifold, as the case study reveals.
Students showed significant improvement in their language skills, particularly in terms of fluency and
communicative competence. Teachers noted heightened student engagement and better insights into
learners' proficiency levels, enabling them to offer more personalized and effective support.

However, transitioning to a task-based approach does not come without challenges. The initial
struggles with autonomy, the necessity for additional scaffolding, and the need for clear task
instructions were among the obstacles faced. The experience reminds educators of the importance of
flexibility, creating a supportive learning environment, and providing continuous feedback.

Looking ahead, the implications of the case study extend to pedagogical practices, assessment
methods, research, and professional development in ELT. It encourages teachers to adapt task-based
approaches according to their teaching contexts and learners' needs. It emphasizes the need for
authentic and formative assessments that align with task-based learning principles. The potential areas
for further research are vast, with a need for more studies in different educational settings and with
diverse learner populations.

Finally, the importance of professional development cannot be overstated. For the successful
implementation of task-based learning, educators need to be equipped with the necessary knowledge
and skills. Collaborative learning opportunities can further foster shared understanding and
advancement in this domain.

In conclusion, the task-based approach to teaching, learning, and assessment in ELT has significant
potential for promoting authentic, engaging, and effective language learning experiences. It is hoped
that this exploration provides a meaningful contribution to ELT practitioners, researchers, and
policymakers, inspiring further innovation, inquiry, and improvement in language education.
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